Oakland Community Colicge
College Wide Outcomes Assessment
Outcome Mcasure Profiie Revised (October 20, 1998)

Outcome 2: Students will achieve their QCC educational geats

(Operational Definition:

Izsnes:

Which siudents? (All, continuing, non-returning, returning, part-time, full-time, day or
gvening) '

Whal OCC educational goals? (transfer, new job, personal enrichment, career
enhancement, etc.)

How does one measure achicvement within this context? (self reporting or institutional
reporiing)

MNeed 10 use multiple measures {items) to assess the cutcome.

What if the students’ educational gosls change during fime spent at GCC? Thus, il'a
student enroils with the aspiration of obtaining an associale’s degree but degides (o
transfer, which goal is assessed as being achieved? His/her incoming goal of an
associate’s deygree or their decision to transfer?

Methodolopy:

Longitudinal cohort analysis for all students, but stralilying cohorl 10 ensure adequale
representation of various students (i.e., certain backgronnd characteristics, intent ol
students entering OCC, ele.)

Poinl in Time analysis--Randomly select various students at different points in time to
assess. Stratification would need to be defined as that stated above.

Limilations of the Mcthodology:

One of the shortcomings of a longitudinal cohorl analysis is the atlrition or dropping oul

of students scleeted to be in the cohorl. Tn order Lo prevent this phenomenon, the initial

cohort will need to be larger than previously selecled and stratified in order to accurately

reflect the gencral population of the college or those students who are to be assessed.

The limitation of the peint in time anatysis is that there would be no systematic or highly

reliable way 10 compare point in time 1 vs. peint in fime 2 vs. point in time 3, cic.

Therefore, making generalizations may be highly unreliable. ‘The Cohort method allows

all internal and exlemal eflecis (0 be controlled for with the same group of students. One
way to ncgate the low reliability Iactor would be (o use the poinl in lime (cross sectional)

analysis and then follow it up with the same students a few terms out; a sort of mini
tongitudinal method.



Cakland Community College
College Wide Outcomes Assessment
Outcome Measure Profite Revised (October 20, 1998)

Outcome 3:  Students will identify their career poals

Crperational Definition:

Which students? Transfer, OvefTech, and Developmental

Identify when? (Intske/Application, afller their [irsl term at OCC, elc.)

What carcer goals? Career cutegories (Undecided/Uncertain, Agricidture, Architecinre,
Biological Sciences, Business, Commumications, Compuier and Information Sciences,
Education, Engineering, Fine and Applied Aris, Humanities, Social Seiences, Health
Profession, Home Economics, Mathemutics, Physical Sciences, Commumily Services,
Trade/Technical and ndusirial, (ther)

Issues:

When do we asscss their career goals? On enfrance to the college or some olther poinl in
time?

Methodology:

Limitations of the Mcthodology:

Time Line:

Data collection — Survey (Mail and Phone)
Data processing
Analysis
Preliminary report
Interpretation
Final Report
" Prescntation



Oakland Community Collcge
Collcge Wide Outcomes Asscssment
Outcome Measure Profile Revised (October 20, 1998}

Outcome 4:  Students will perceive (hat they have made progress loward achieving their career
gpals.

Operational Definition:

Which students? (All, continuing, non-returning, returning, part-tine, full-tinie, day or
evening}

How do we define progress? (self reported, institutional criteria, etc.)

What career goals? (fransfer, new job, personal enrichment, career enhancement, etc.)

lasucs:

Are we assuming that their allendance al QOCC is related to studenis career goals. Might
it be that it may be a direct or indirect evenl. That is, atlending OCC may directly aflect their
chances at oblgining their career poals or it may be an indircct cffect; OCC— four year
college—rcareer goal.

Methodology:

Longitudinal cohorl analysis for all students, but siratifying cohort 1o ensure adequate
representation of various students (i.c., certain background characteristies, inteat of
sludenis entering OCC, ete.)

Point in Time analysis--Randomly select varicus students at different points in time to
asscss. Siratification would need to be defined as that stated above.

Limitations of the Methodolopy:

One of the shortcomings of a longitudinal cohorl anatysis is the altrition or dropping out
of students sclected fo be in the cohorl. In order to prevent this phenomenon, the initizl
cohort will need to be larger than previously selectad and stratified in order to accurately
reflect the gencral population of the college or those students who are to be assessed.

The limitation of the point in time analysis is that there would be no systematic or highly
reliable way 10 compare point in time 1 vs. point in time 2 vs. point in time 3, ctc.
Therefore, making generahizations mmay be highly unretiable. The Cohort method allows
all internal and external ellects ¢ be controlled for with the same group of studenis, One
way to ncgate the low retiability facior would be 1o use the point in Uime (cross seclional)
analysis and then fellow it up will the same students a {ew terns out; & sort of mini



Oukiand Communily College
College Wide Outcomes Assessmenl
Cutcome Measure Prolile Revised {October 20, 1998)

Cutcome 5:  Students will be retaincd at OCC for their expected length of stay.
Operational Definitien:

Which sadents? (Transfer, Gee/Tech, Developmental, Other)
Lxpeeted fength of stay? (What are their plans for the folewing term? How long do
they expect to be at OCC? Do they expeet t0 continnously enroll or take a break?)

[ssues:

When do we assess how fong studenls expeci 1o stay al QCC (application, | semester out, | vear
out, etc.) and do we reassess this oulcome later to scc if their expected length of stay remains
static from time period one to time pertod two, cte.

Methadology:

Longitudinal cohort analysis for all siudends, bul stratilying cohorl Lo ensure adequale
representation of various students (i.e., certain background characteristics, intent of
students entering OCC, eic.)

Point in Time analysis--Randomly select various students at different points in time to
assess. Stratification would need to be defined as that staled sbove.

Limitations of the Methodology:

Time Line:

Data coliection - Survey (Mail and Phone)
Pata pracessiig

Analysis

Preliminary report

[ntcrpretation

Final Report

Presendation

Partnerships:



Cakland Community College
College Wide Outcomcs Assessment
Chatcome Measure Protile Revised (October 20, 1998)

OQutcome 6:  Studenis will perceive that they have gained specific knowledpe and skills related
i (heir goals

Operational Definition:

Which students? (All, continuing, non-returning, returning, parli-time, [uli-time, day or
evening}

{Iow do we measure and define “pained?

What specific knowledge? (academic, carcer, socictal, combination)

What type or skills? (Academic, eareer, socictal, combination)

What type of goals? (Academic, career, societal, combination)

Meed to use multiple measures (iteins) to assess the outcome.

issues: Is this cutcome too broad andfor nebutous? We need to ascertain what “specific
knowledge,” and "skills,” and what goals are we referring fo in this contexi?

Methodclogy:

Longitudinal coborl analysis Tor all students, but stratifying cohort to cnsure adequate
representation of varions students {i.e., certain background characieristics, intent of
stndents entering OCC, cte.}

Limitations of the Methodology:

One of the shorlcomings of a longitudinal cohort analysis is the attrition or dropping out
ol students selected 10 be in the cohort. In order fo prevent this phenomenon, the initial
cohorl will need 1o be lavger than previously selected and stratificd in order lo accurately
rellect the genersl population of the college or those students who are 10 be assessed.

The limitation of the point i time analysis is that there would be no systemalic or highly
reliable way to comipare peint in time 1 vs. point in time 2 vs. poind in line 3, ele.
Therefore, making generalizations may be highly unreliable, The Cohort method allows
all internal and cxternal cffcets to be controlied for with the same group of students. Cne
way to negate the low reliability factor would be lo use the point in time (cross scctional)
analysis and then follow it up with the same students a few terms out; a sert of mini
tongitudinal method,



Oakland Community Coliege
College Wide Ouicomes Assessment
Outcome Measure Profile Revised (Oclober 20, 1998)

Outcome 7:  Underprepared students will successlully complete their developmental courses.

Operational Delinition:

Issues:

Which students? [Those categorized as Developmental in their first tevm (Fall) at
0CC)

How are “underdeveloped students” classified or idenlified?

[Those who take at least onc developmental {ACS 1.5) class| (vee ariuched list of
clesses)

When do we asscss that they e developmental? [Using the Iall 1/10 Day Data file|
How do we measurc *successfully complete? [Reecived a grade of “C” or betier at the
end of the class]

ASSET Reading, writing, nemeriesl skills data®

What happens if these students complote/pass one developmental course but not the
other? Are they still tracked as developmental?

Whalt happens when these students do complete their developmental courses? Arc they
placed in different tracks or do we complete assessing this group?

Methodology:

{Fsing the Fall 1/10 day dala, we will flag those students who have regisiered for at leasl
one developmental course. At the end of the course we will check their grades and eount
those students who cither passed, did not pass, or had mixed results (i.e. pussed two,
failed one).

Limitations of the Methodology:

This wail allow us to oaly learn aboul which students passed, bad mixed cesulis, or didn’t
pass the developmenial courses. Aiso, we may not caplure all the students who couid be
¢lassilied as develepmental since emrolling in some developmental courses is voluntary.



Caldand Community College
College Wide Ouicomes Assessment
Quicome Measurc Proflle Revised (October 20, 1998)

Time Linc:

Data collection |Fall 1/16 day, End of Fall, End of Winter]
Data processing [January and May]

Analysis {May]

Prefiminary report [Junef

Interpretation [June]

Final Report [July}

Presentation [July]

Partizerships:
To implement

For discussion



Cakland Commuinily College
College Wide Outcomes Assessment
Chutcome Mcasure Profile Revised (October 20, 1998)

Outcome 8:  Students intending 10 transler will successfully do so.

Operational Definition:

Which students? [Those who are being tracked as Transfer in their first term (Fall)
at OCCE

When do we assess that they wish to transler? [At every registration throughout the
gutcomes assessntent period and guestions on survey]

Transler where? ffour yvear, two year, or other insfifutions|

ASSET EPT*

Izsues:

Onc of the preblems associaled with this cutcome will be knowiny whether the student did
indeed transfer. Thus, this outcome may be delayed o some extent and will have to be reported

at a later time.
In zddition, before we can fuily asscss this measure, we must first design the Transfer Databasc

and concurrently join {participate) in the TransferTrak and the Data Ixehange Consorlium. Both
of these organizalions will require livman as well as financial resources.

Methodology:

Will assess those students who have a desire to fransier at the beginning of the Fall term. We
will continue 10 ask them during registration whether they are still intending to transfer, For
those students who leave OCC, we can utilized the Transler database (consisting of the in-house
database, TransferTrak, wad the Data Exchange Consortium) to discern If thosc stadents wlw did
not return, did transier, For those students where no information 1s uvailable, we will need (o
survey them to see whelther they transferred.

Limlations ol the Melhodology

One problem with the methodology is that we may undercount the mumber of students who will
ransfer. That is, those who do not on the outset slale that they will or wanl 10 truansfer, but do
transfer eventually. In addition, we may not recelve proper notification [vom other institutions on
whether our students fransferred.



Crakland Community Cellege
College Wide Outcomes Assessment
Outcome Measure Profile Revised (October 20, 1698)

Time Line:

Data collcction [Puring registration, throughout the sindy, and TransferTral,
transfer consorihmmn]

Dala processing [Beginning of every term|

Analysis [July]

Preliminary vepont [Avgust]

Inderpretation [August]

Final Report [September]

Presentation

Parinerships:
To implemcent

Tor discussion



Oakland Community College
Cellege Wide Oulcomes Assessment
Oulcome Mcasure 'rolile Revised (October 20, 1998)

Cuicome 9 Students intending lo take state licensing exams will be cetlilied

Operalional Definition:

Which studenis? [Those students envolled in an academic program that required
state licensure in order to be employed in the field]

Which stale licensing cxams?] Those programs which require students to pass the
exam before they can become employed in the field: registered nurse, licensed
practical nursc, emergency medical technician, dental hygiene, radinlogic tech,
occupational therapy assistant, physical therapy assistanf, respiratory therapy,
automaotive techniciang

Certificd by whom? [State of Michigan]

Izsues:

When do we asscss whether the students intend 1o 1ake the exams? Neasr the end of their
academic program?

Methodology:

We will assess thesc studenis who are part of the Oco/Tech track for (his part of the
study. Wiihin the Occ/l'ech track, those students who are in the aforementioned
academie programs will be asscssed as 10 whether they ook the cxam and passed.

Limitations of the Melhodology:

Students within the cohort will take the exam at different times depending on how long it
takes them to complele the course requirements and when they sctually take the exam.
Thus, not ail {he sludents in the cohort will (uke the cxam at the same fime. So the
information perlaining 1o how many studenis passed the exam may be sporadic at times.



QOukiand Community College
College Wide Outcomes Assessment
Oulcome Measure Profile Revisced (October 20, 1998)

Time Line:
Data colicction [Survey, passage rated provided by the state|
Diata processing
Anatysis
Preliminary reporl
[nterpretation
Final Report
Presenlalion

Partnerships:
1o implement

For discussion



Oakland Community College
College Wide Oulcomes Asscssment
Outcome Measure I'rofile Revised {October 20, 1998)

Outcome 10:  Students who seek employment will obtain job placement in a training related
ared.

QOpetational Definition:

Which students? FL'hose stndents tracked as Qce/Tech during their first term (Falf) at
OCC, Also, do we just assess those still currently enrolled, those who departed the

institntion, or both?|

Tssues:

When do we assess? Larly in their program or near the end of their academic program?
What aboul those students wlhio depart the instilution? Do we assess them, if so, when?

Methodalogy:

Assess those students who arc in the Oce/Tech program.

Limitations of the Methodology:

As with other outcome measures, this one will also be delayed since this outcome will nol
be assesscd until the student is employed.,

Time Line:

Dalta collection [survey}
Data provessing
Analysis

Prefiminary report
Interpretation

Fmal Report
Prescntation

To implement



Oakiand Community College
College Wide Outcomes Assessment
Oulcome Measure Prefile Revised (October 20, 1998)

Outcome 13: Students who have met OCC General Education requirements will perceive they
have made progress loward achieving the College core compelencies

Operationat Definilion:
Which students? (All, continuing, non-returning, retyrning, part-time, fuli-time, day or

evening) .
Which General Education reguirements? (All gen ed veyuirements or a fow)

Perceive--(sell reported)
Made progress? (Overall, in an academic sctting, for their job)

[ssures:

Lach of the ninc indices will need 1o be assessed through mulliple messure to ensure that
student don’t interpret the competencies dillerently.

Methodology:

Longitudinal cohor! analysis for all siudents, but stratifying cohorl 1o ensure adequate
representation of various students (i.e., certain background characteristics, intent of

students entering OCC, ctc.)

Point iz Time analysis-—-Randomly setect various siudenls at different points in time 1o
assess, Sieatilcalion would need to be defined as that sialed above.

L :_:":i_m'ltaﬁﬂns of the Methodology:

“ore. iLine:

S "?_:_]ata collection

- ata processing
e alysis
et Ciminary report
b yretation
o epert
:"a:_tinn



OAKLAND o
COMMUNITY HAATLN As CRLOWIRI

C4IToTHT'L PLALNING & AUALYS S Memo

COLLEGE JRSHARD ALUGE
TG OCC Faculty
FROM. Carol Brown, Vice Chancellor of Academic and Student Affairs oo

Nancy Rudary, Student Outcomes Assessment Committee (SOAC)

DATE: March 27, 1998
SUBJECT: BRevised Stadent Qutcomies Assessment Plan

In 1954, OCC presented & report to North Central Association describing its Student Outcomes
Assessment Plan. Since that tirne, this plan has been continualtly assessed and revised 1o better
meel the needs of our complex institution and to align with the mission and purposes of OCC.
Altached is a copy of the revised plan. Some of the key points include:

. Institutional Assessment: Attention has been focused on how o assess the totality of the
student experience at OCC. The Office of Institutional Resesarch has been tracking two
student cohort groups. The survey gquestions answered by the students has generated a
wealth of information for the college. In the fall of 1998, an additional cohort group of
students will be dentified to participale in a process that will assess their progress toward
achieving the College’s General Education Attributes.

. Out of Classroom Assessment: The out of classroom assessment committes, a
subcommittee of SOAC, was formed in February 1996 for the purpose of assessing the
student experience obtained cutside the classroom.

* Discipline/Instructional Assessment: Staff Development, in the form of workshops,
brown bag discussions, newsletters, and the building of a professional library, continues,
Student Outcomes Assessment has been incorporated into syllabus guidelines, the
curriculum review process, curmiculum development, TLTR. process, and into the
implementation of general education. Sixty-five percent of the faculty have completed
matrices for one or more of their courses.

’ Program Assessment: Program assessment has been integrated into the Curriculum
Review process.
* Administration of the Plan: Student oulcomes assessment( is supported by SCAC, a

standing committee of the College Academic Senate. [ts membership includes
representatives from each of the 4 campuses and the Vice Chancellor of Academic and

Swident Affairs.

Faculty understanding of our Student Qulcomes Assessment Plan is a crucial element of our
North Central evaluation process. We hope you will study the plan and evaluate your own level
of participation in Student Outcomes Assessment. If you have any questions, please feel free to
contact any of the members of the Student Outcomes Assessment Committee.

CB kmo

i)



ACADEMIC MASTER PLAN

MISSION STATEMENT

The Academic Master Plan should guide future development nf learnmg uppﬂrtumtms for
mdlvlduals communltles ami nrgnmzﬂtmns. B

P_[LEEQSE

Focusing on quality, cuherence and growth, the Academic Master Plan prowdes maodels

for:

A, Teaching and Learning +~

B. Curriclunt and Program Dcvelnpment w"
C. Quality Services

i Dlelivery S}fst_Ems -

TEACBING AND LEARNING =

Definiti

The teaching and earning process at OCC leads to discovery, knuwledge, skill,
mn-::-vatmn and transformation. _

Major Characteristics

Teaching and learning:

+ Is multi-level, active, measurable, lifelong and influenced by culture.

4 Will be offered in a muitiplicity of delivery systems.

+ Will be integrated throughout the student experience,

+ Will include general education attributes and support the college’s mission and
pUrpoSes e e

Implementation

+ Identify the college resources that will support new forms of learning, pedagogy,
and discipline that leads to innovation, educational growth, and student success.

+ Support faculty initiatives that explore develupment of new furms of learning,
pedagopy, and academic disciplines. .

+ Guide an academic technology plan that enhances 2 teacinng and learning
environment that leads to student success.

4 Identify and support coilege out-of-class experiences that azmance learning,



Assessment

LK IR O S b B B 2

e

Programs reviewed.

Needs assessments completed.

New programs developed.

Programs sunset.

Major program revised,

Disciplizes with identified outcomes.

Before/after enrollment analysis in conjunction mth program revision.
Satisfaction level of process users.

QUALITY SERVICES
-
Quality services at OCC meet and strive to exceeﬂ. the educational needs and

desires of individuals, communities, and urgamzatmns in c:-n!er to promote their
academic success,

Qualit}' servicer

Are hased upor research of students nee&s and des:res

+

2 Are beneficial and useful to stadent success _f L

+ Are timely, well-designed and efficient. =~ 0

* Are continually assessed and revised toward prnwdtng quality.

+ Promote “esse’ and convenience for students,

Implementation

+ Provide a college-wide program that enhances retention and success.
+ Provide an enrollment service process that facilitates student success.
4 Provide services that enhance the out*nf-class expenence for students.
Assessment

¢ Students using student services.

4 Enhanced retention rates.

+ Students satisfied with student services.

4 Students indicating services at OCC assmte& in the achievement of their

academic goal.



Student awareness of services and support available to them.

+

L 4 Staff satisfied with the effectiveness of the institution in meeting the needs of
students.

+ External community satisfied with the educaticnal and training opportunities

provided by the college.

Revised December, 19938



